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Abstract 
 
 Many minority families, including Hispanics/Latinos, have limited communication with 
educators, and it is not by coincidence. Teachers are not always educated on how to work with 
ELL families, or what strategies to use, in order to communicate and make positive connections 
with families. Minority families struggle to understand the American educational system, and 
feel ignored and marginalized because of their limited understanding and language abilities.  
This researcher took a survey of about three hundred staff members at Monroe #1 
BOCES, in order to find the barriers that impact school and ELL family communication the 
most. The language barrier, miscommunication, and the lack of parent education, or the 
perception of it, were the biggest concerns for educators. This researcher found that the way to 
engage parents is to make the school environment more diverse and inviting to different cultures. 
Inviting parents to lead and participate in school activities makes families feel like part of the 
school’s community, and having documents translated and interpreters available helps minimize 
miscommunications.  
It is the researcher’s recommendation that all educators within BOCES be required to 
minimally take a basic professional development training in working with ELLs and their 
families. New hires should take the same training as part of the hiring process. All educators 
should have basic strategies for working with ELLs and their families, and should know what 
resources are available within BOCES to facilitate communication with families.  
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Chapter 1: Introduction 
Due to hurricane Maria in September 2017, the state of New York has seen an increase of 
2,300 Puerto Ricans displaced students enrolled in schools as of March 2018. Rochester, New 
York has received about 560 of them, and the numbers are expected to rise as schools are 
shutting down on the island due to low enrollment numbers. Spanish speaking students are not 
the only source of increase in ENL students in New York and around the country, only the most 
recent; school districts all over the country have already been struggling with the influx of 
migrants from other countries that need an education. According to the Pew Research Center 
(Igielnik and Krogstad, 2017), almost half of 2016 arrivals came from the Democratic Republic 
of Congo, Syria and Burma (Myanmar), and these three countries totaled over 40,000 arrivals.  
 
 All migrating groups bring with them a different language, culture and belief system that 
is at times substantially different from the dominant American culture. Unfortunately, instead of 
being inclusive and understanding of the harsh circumstances most families have been through, 
many Americans react to preconceived notions as to why people migrate, and their personal 
beliefs and bias prevent them from being inclusive and accepting. The language and cultural 
barriers lead to miscommunication, misunderstanding and conflict, often to the surprise of the 
new arrivals, who are usually just trying to adapt to a new environment after involuntarily 
leaving their homes due to violence or natural disasters. Depending on the school children end up 
in, they may find peers of the same language or culture and feel welcome, or they may find 
themselves alone, feeling rejected and isolated within their new school community. Students are 
not the only ones feeling the culture shock and isolation of arriving in a new place; parents and 
caregivers often feel overwhelmed, helpless, and disconnected from their children’s education in 
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a new country. The language and cultural differences make for less communication between 
home and school, and can lead to frustration on both sides. For educators, the increase of English 
Language Learners (ELLs) brings new challenges to the classroom and school community. 
Bridging the gap between academics and second language acquisition is a daunting task that 
many educators are not adequately trained to do. To ensure that all students and families feel 
welcome and included in their learning environment, staff should be taught strategies for 
working with ENL students and families. In addition, as employees of the New York State 
educations system, all staff should be prepared and willing to work and communicate with 
Spanish and any other language-speaking students and families.  
 
Problem Statement 
 There is a major disconnect in communication between English language learning 
families and school educators. Too many families go most or all of the school year without 
having established a connection or any useful form of communication regarding student needs, 
behaviors, improvement or successes. This is not a major problem for all families and in all 
schools; research confirms that many suburban middle- income families have an established 
relationship with their child’s school. According to Ramos (2014), “... increased parental 
engagement has been found to increase children’s accomplishments inside and outside of the 
classroom (para. 1) ... To date, studies that examine the ways parents support or engage in 
children’s education have mainly focused on the perspective of middle-income, European-
American parents (para. 6). The major differences and issues lie with cultural differences and 
language barriers that exist between American educators and families of English language 
learners. One of the largest groups feeling the neglect and isolation from the American education 
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system is the Latino/Hispanic family. As of 2016, there were already 58 million Hispanics in the 
United States, accounting for about 18 % of the population. The Pew Research Center confirms 
that Hispanics are the largest racial/ethnic group, behind whites. California, followed by Texas, 
Florida, New York, and Illinois are the top five states with Hispanic residents. According to Pew 
research, Spanish is the most spoken non-English language in the United States, “A record 37 
million Hispanics ages 5 and older speak Spanish at home, up from 25 million in 2000”. Another 
2.8 million non-Hispanics also speak Spanish (Gonzalez-Barrera and Lopez, 2013, para.1, 4).  
 
                
  Table 1     Table 2 
 
Why then, are educators in these states not being required to academically prepare and be 
specifically educated to work with this population of students and their families?  Many political, 
racial and economic factors limit the inclusion of other cultures and languages within majority 
language communities and the education system. Immigrants are expected to assimilate to the 
American language and culture as quickly as possible, making them feel that their own cultures 
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and languages are inferior. In the meantime, we have students arriving in our classrooms who 
need an education, and parents who should be partners in their children’s journey, who do not 
know how to collaborate with their child’s educators, or have not been invited to.  
 
Significance of the Problem 
 
Different districts and schools show a big disparity between servicing English as New 
Language learners (ENLs) or not. Socio- economic status and an established cultural community 
play a big role in determining where ENLs migrate to, and that in turn dictates how much money 
is available for English learning services. Some districts do not experience having more than a 
handful of English language learners, if any at all, but others are experiencing a big increase in 
minority language students, as is the Rochester City School District. At Monroe #1 Board of 
Cooperative Educational Services (BOCES), located in Fairport, New York, the number of ENL 
students is lower than in many schools, because BOCES is not a school district or part of one; it 
provides special services to neighboring districts. The purpose of the cooperative is to provide 
specialized educational and life skills services to students unable to be serviced through their 
home district due to high academic or management needs. The researcher has worked at Monroe 
#1BOCES since 1998, where about 700 students from ten surrounding school districts receive 
Special Education services; seventy-nine percent of these students enrolled receive free or 
reduced lunch. For the 2018-19 school year, we have 11 students enrolled receiving ENL 
services and eight of them are Spanish speakers. Requests continue to come in as other students 
are identified, so this number is likely to change.  
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Employees at Monroe #1 BOCES total about 1,800 (about 600 professional and 1,200 
support staff), ranging from teachers, to physical and mental health therapists, and student aides. 
Most of the students in the program are white, from suburban districts and Rochester City 
Schools, but the last decade has shown an increase in minority and bilingual students. Although 
the number of identified ENL students at BOCES is low, there is a larger group of first-
generation English-speaking students whose parents struggle to communicate in English. Even 
more so than students’ families that might have the option of moving in search of bilingual 
education or multilingual educators, special education students placed in alternative programs are 
at a bigger disadvantage for opportunities in bilingual programs that could help bridge the 
communication gap between home and school.  
This researcher sent a Survey Monkey (Appendix A) out to Monroe #1 BOCES 
employees, to get a sense of how much of an impact staff feels that lack of communication or 
miscommunication affects the relationship between ENL families and our school community. 
Three hundred and one staff members responded to ten questions. About fifty-nine percent of the 
staff members surveyed agree that lack of communication between Latino/Hispanic/ENL 
families and school is a serious issue. The biggest reason for the lack of communication stems 
from language barriers that exist between the families and school staff. Forty three percent of 
staff surveyed have personally experienced some form of miscommunication between school and 
a student’s family member. Educators also feel that minimal communication between home and 
school affects student achievement; children do not feel that school and home learning are 
extensions of each other or connect in any way. Parents are not part of the school culture; many 
times, they are not up to date on the curriculum, special activities, or any negative or positive 
school experiences of their child. Lack of communication may increase negative behaviors for 
Understanding Cultural Differences Between Home and School for Latinos 
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some children and can minimize academic motivation for others. At times, teachers avoid 
communicating with parents of limited or no English proficiency to avoid miscommunication, 
and this avoidance due to language can affect staff morale. About seventy-five percent of 
educators surveyed agree that parents have also become frustrated when they cannot 
communicate with their child’s teacher. Most parents want to be informed and included at some 
level, even if they do not understand the culture or expectation of the school. Educators surveyed 
feel that improvements need to be made regarding home and school communication. They shared 
that the top reasons for lack of communication stem from information being lost in translation 
between home and school, and the teacher being unable to communicate in the native language 
of the family. Another reason given for the lack of communication was parents’ low level of 
education, causing reluctance in advocacy. 
 
Purpose 
The purpose of this investigation is to identify the major reasons why Hispanic/Latino 
and other ELL families are not directly involved in the school community at the level that 
researchers and educators feel it is necessary to ensure positive home and school communication. 
Cruz (2016) states, “... parents’ high educational expectations were a strong predictor of student 
academic success (p.17). Research continues to link parent involvement to student success 
socially and at school, and all students benefit the same, regardless of culture, language or socio-
economic status. “English language learners (ELLs) benefit just as much from their parents' 
involvement in their education as other students” (Calderón and Minaya-Rowe, 2003, para. 1). If 
we want all students to succeed, regardless of status or background, we need to get parents and 
caregivers involved in their school community. If we cannot keep open communication with 
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parents, we will not obtain optimal engagement from students, “...schools need to make an active 
effort to find out how to best reach out to parents in their communities in order to convey the 
desire for collaboration and interaction” (O’Donoghue, 2014, p. 20).  
The biggest barrier between home and school communication at Monroe #1 BOCES is 
information lost in translation, whether written or in person, and staff believes that this type of 
miscommunication is a serious issue. During this investigation, this researcher has concluded 
that although there are some services available to parents and staff, such as an interpreter 
provided by their child’s district for annual review meetings, and some standard document 
translations, there is no simple way to access an interpreter or translated documents when needed 
immediately. Although there is a small percentage of bilingual staff within Monroe #1 BOCES, 
not all bilingual staff is proficient enough to accurately interpret or translate, and certified, 
bilingual staff is not always available at a moment’s notice. Some parents call or write to staff at 
the beginning of the school year, expecting to speak to an interpreter or for a translator to convey 
the message to the teacher. When they realize the lack of bilingual staff, or do not understand the 
translation, they stop communicating. In defense of educators, many teachers might call the 
bilingual staff they are familiar with or attempt to insert the message and respond using an online 
translation service. Although there have been improvements in translation services, they are 
subject to the dialect of the translator, which is another way a message can be lost in translation. 
If a Puerto Rican is reading a translation written by a Mexican, Honduran or Peruvian translator, 
the realistic expectation should only be that the reader or listener understands the general context 
of the message. American teachers with little or no Spanish language are not even going to 
convey the general idea to a family member, frustrating both parties in the process. This 
researcher herself has been called in urgent situations, to interpret during a child’s early 
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dismissal from school, a parent meeting, answer a phone call, or translate a note to parents. 
These situations can interrupt classroom time and are not compensated to a translator when they 
occur during regular work hours. When educators and families do not communicate effectively, 
the disconnect affects staff, students, and their families. 
This researcher had the opportunity to speak to Mrs. Hernandez, a Bilingual classroom 
teacher from the city of Rochester, and to Mrs. Martinez, the Regional Bilingual specialist. Both 
shared information that correlates to the researcher’s findings. Mrs. Hernandez spoke about the 
biggest miscommunications with parents, in her experience (LR, June 2018). The most common 
issue that her school has encountered is non- Spanish speaking teachers not communicating with 
parents, only being able to send messages through translators, and not receiving timely 
responses. School nurses and other service providers do not properly or efficiently communicate 
with parents either, due to the same language barrier. Mrs. Hernandez shared that although there 
is Spanish-speaking staff during the day, the after-school program has no Bilingual staff 
available at pick up time. Staff is unable to communicate any issues, questions, or concerns to 
parents at that time, at times leaving staff frustrated and parents uninformed. The Bilingual 
Regional specialist, Mrs. Martinez, shared some of the same concerns and added some of her 
experiences with staff working with ENL and Bilingual students (LR, June 2018). Aside from 
the obvious language communication barrier, other obstacles prevent staff from reaching out to 
and including families that speak a language other than English. One concern is the staff’s 
personal bias; in order to be open to strategies that will help open home, school communication 
we all need recognize, and deal with our own stereotypes and bias against those that do not yet 
speak English. They may be newcomers, or afraid to speak the language they do not understand 
yet, and we cannot assume that they do not want to learn the language. Accents can also deter 
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people from attempting to communicate with others, even though we all have accents, including 
within the same state! Mrs. Martinez shared that body language during interactions can also be 
misinterpreted, leading to school personnel believing that the family member is not interested in 
communicating, when in fact some cultures show respect by looking down or be letting the 
school professional take the lead during a conversation and on what is best for their child’s 
education.  
Summary 
In response to the information the researcher has compiled, this investigation aims to 
address three main concerns that contribute to the lack of communication between home and 
school within Monroe #1 BOCES. The main issue to address is information being lost in 
translation between home and school. Miscommunication can happen even when information is 
translated; we need to make sure that qualified interpreters and translators trained in culturally 
responsive interaction are available. Teachers should also be educated to recognize and 
understand the common body language and nuances of different cultures, as these can easily be 
misunderstood. The second most common barrier among Monroe #1 BOCES staff in 
communicating with families is not being able to communicate in the native language of the 
family. Many staff surveyed would like to be offered basic Spanish language acquisition 
professional development, and others would like to see a full-time translator and interpreter 
within campus buildings teaching ELLs. Lastly, staff feels that another reason why families do 
not communicate with the school is lack of parent education. Although some parents may not 
communicate due to poor communication and educational skills, this researcher believes that 
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there are some misunderstandings and assumptions on the part of the staff as to why parents of 
minorities and ELLs do not communicate consistently and effectively with school staff.  
Using published literature, previous research, and the research compiled by the survey to 
staff, the researcher will create a professional development guide to help educators at Monroe #1 
BOCES better communicate with Spanish speaking and other ELL families.  The guide will 
include common differences in language and cultural expectations, assumptions, perceptions and 
biases to be aware of, and resources available from school districts and through Monroe #1 
BOCES to assist with interpreters, translations and Spanish language acquisition.  
Chapter 2: Literature Review 
Introduction 
It has been well established that home-school communication and involvement are 
essential to the growth and educational development of students, but most of these studies have 
focused on middle income white America. However, more inclusive studies have recently 
documented that home-school communication and relationships with English Language 
Learners’ families are key to student success as well, “English language learners (ELLs) benefit 
just as much from their parents' involvement in their education as other students” (Calderón and 
Minaya-Rowe, 2003, para. 1). Although most of the research on home and school relationships 
has focused on average middle -income white families in suburban America, there has been an 
increase in the development of ideas focused on including the growing number of linguistically 
and culturally diverse students within our school communities. Many of the ideas to involve 
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parents in their children’s education can be adapted or modified to engage families from different 
structural, economic, educational and ethnic backgrounds.  
Theories on Parent Involvement 
According to Epstein (2001), there are three perspectives guiding research on family and 
school relations. The first is a separation of the responsibilities between home and school, in 
which the educator has the responsibility of setting expectations and teaching the student at 
school, and the parent is in charge of the child at home; each has different goals and 
responsibilities and will address them independently. The second perspective is that family and 
school relations is a shared responsibility, encouraging communication and collaboration 
between families and educators. This model is based on the theory of necessary connections 
between individuals and their connections with others. The third perspective is sequential, and it 
focuses on the stages of development and the adults’ contribution to each stage of the child’s 
development. Parents teach the skills necessary to prepare the child for school, assisted by 
professionals such as a pediatrician, and when the child enters school, the majority of the 
education is placed on the teacher. Within her research, Epstein points to an overlap of these 
three theories in most schools; the overlap varies depending on the philosophies and practices of 
teachers. Epstein’s surveys of teachers, principals and parents demonstrated that teachers have 
the power to limit or increase communication and build connections between school and home. 
Many teachers welcome parents into the classroom to assist with work preparation, copies, or 
other menial tasks, and the same parents are usually the ones to volunteer. “Too often teachers 
are passive in their efforts to involve parents, asking for volunteers instead of actively identifying 
parents that aren’t usually involved” (O’Donoghue, 2014, p. 19). Some teachers do not want to 
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pressure parents into feeling like they have to volunteer, yet others prefer for the parents to not 
get too involved; these educators are afraid that parents might try to impose or influence how or 
what their child is taught. “One of the most discussed and noted barriers for parents is the 
perceived reaction from the teacher if a parent tries to exert authority in an academic situation” 
(O’Donoghue, 2014, p. 23). Some educators prefer to keep the authorities of school and home 
separate, because it can be time consuming to plan for collaboration. On the other hand, parents 
tend to respond positively to the overlap and involvement, and welcome receiving instruction on 
how to help children at home. Many parents indicate that they want to help, but do not know how 
to involve themselves without intruding in the “teacher’s space”. Others do not have the 
traditional times offered for volunteering, and few teachers get creative enough to involve 
parents who have to work during school hours, on conference days, or open house activities. 
“Due to this lack of acknowledgement on the school’s part to tailor programs to fit their specific 
population, these parents tend to assume that the school is not interested in having them 
involved” (O’Donoghue, 2014, p. 8). Surveys by Epstein revealed that teachers that take the time 
to involve parents are rated higher on interpersonal and teaching skills by parents and 
administrators. Furthermore, student test scores indicate that parent involvement increases 
students’ reading between fall and spring, more than other students’ (Epstein, 2001).  
Other theories on making connections and building family and school interaction include 
the symbolic interactionist and reference group theories. “Symbolic interactionism (Mead, 1934), 
as cited in Epstein 2001, assumes that self-concept, personality, values and beliefs are products 
of our interactions with others. “...If teachers do not interact with parents, they cannot be 
informed about or understand the parents’ expectations for their children and the teachers. They 
cannot shape their teaching behavior to be responsive to those expectations. If parents avoid 
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teachers, they cannot be informed about or understand the schools’ expectations for their 
children or the parents. They cannot shape their behavior to provide useful assistance to the 
students and teachers” (Epstein, 2001, p. 23). Reference group theory (Merton, 1968), as cited in 
Epstein 2001, is defined as a collectivity or an individual who is taken into consideration by 
another group or individual to influence their attitudes and behaviors. “For example, if, in 
planning children’s educational programs, a teacher considers the part parents can play, it may be 
because the teacher considers parents an important reference group. If in planning their family 
activities, parents take the teachers’ or schools’ goals and actions into account it may be because 
they consider teachers and important reference group” (Epstein, 2001, p. 23). Although these 
theories may be based on different philosophies, they all have something in common; each 
theory revolves around accepting and respecting the knowledge, experience and relationship that 
both the family and educator bring to the educational journey of the student.  
Research limitations 
 “Research about school, family and community connections needs to improve in many 
ways. Early research was often based on limited samples, too global or too narrow measures of 
involvement, and limited data on student outcomes (Epstein, 2001, p. 46). Most research on 
home and school communication and partnerships has been conducted in reference to white, 
middle class American families. These studies lack results of the impact that cultural, linguistic, 
and political barriers contribute to the differences found in comparing white middle class 
parental involvement to minority parent involvement, regardless of socio-economic status.  
 Students, parents, and educators, need more studies conducted on how immigrants and 
second language learners work together within their own communities, in order to expand our 
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insight on how to best incorporate families into their children’s educational process. With 
Spanish being the second most spoken language, and Latinos being the fastest growing minority 
group, an emphasis should be made to ensure the inclusion of these families in their children’s 
educational journey. “The largest minority group in the United States is Latinos, ...yet there may 
be the greatest communication gap between educators and Latino parents in many schools due to 
unfamiliarity with language, culture, and educational norms and expectations on the parts of both 
teachers and parents” (Allen, 2007, p. 103). Epstein (2001) refers to support systems in Puerto 
Rican communities that are often overlooked, and not recognized or counted in studies 
employing economic, educational, or social statistics. These include extended family, religious 
groups, merchants, and social clubs that communities contact for personal, economic, and social 
assistance, instead of formal institutions such as hospitals or schools. In future research, 
including data on how often families interact within their own community by reaching out to 
religious leaders, and by using resources available nearby, will be vital to understanding that in 
different ways than for the “average American family”, minority and immigrant families are 
advocating for the education and well-being of their children as well.  
Language Barriers  
Even within our own American cities there are different dialects that identify “outsiders” 
in any given state, county or town.  A “northern” accent is recognized in the southern states as 
quickly as a “southern drawl” or accent is identified in the northern ones. The Rochester, New 
York accent is different from the Brooklyn, New York accent. In some cases, those visiting or 
moving in from different states do not understand local accents and dialects. Accents do not 
determine the cognitive intelligence of a person, and should not be a barrier to communication. 
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Speaking a different language makes new immigrants and first, second, and even third 
generations of Americans different, and at times, isolated. English-only movements in our 
country have politicized language learning and native language maintenance. Many immigrants 
have moved away from their language in an effort to assimilate as quickly as possible, and be 
seen as American and patriotic. In this researcher’s opinion, being different should not include or 
exclude any person from being American. If anything, we as Americans should join other 
modern nations in becoming a more global society, accepting, understanding and learning about 
other cultures. We should learn other languages, and how to communicate and co-exist with 
those that are different. Panetta (2018) stated, “In part, we are constrained by our inadequate 
understanding of other nations and peoples, and by our inability to communicate effectively with 
them. It is therefore disturbing, and evidence of a dangerous myopia, that we continue to neglect 
training and education in languages other than English” (Para 1, 2).  
As other language speakers arrive and learn our language, we also need to understand 
that direct translations from one language to another can be difficult. Different dialects within the 
same cultures also exist, so we cannot assume that all children from the same country speak the 
same dialect. For example, there are words that do not translate into Spanish at all, there is no 
word for “toe”, it is “dedo del pie”, or “finger of the foot”. “Awkward” does not have a Spanish 
counterpart either, “incomodo” (uncomfortable) would be the closest. Idioms are even more 
difficult to translate, “Whole nine yards”, meaning everything; all of it, translates to “las nueve 
yardas completas”. In most Spanish speaking countries, the metric system (meter) would be used 
for measurement, so by the time you translate everything, the idiom loses all meaning. Although 
there are online translation sites available, accuracy can lead to more misunderstandings; the best 
method of communicating with parents is using a translator. This is not easily done, as there is 
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usually a chain reaction that ensues once the need for an interpreter is identified. A phone call is 
made to the school’s office, who puts in a request to be approved by the school district. The 
district then calls an interpreter, and a future date is set up for the conversation. “...We find 
ourselves scrambling for people who can speak, write, and think in languages other than English. 
... and especially for people who understand the idioms and nuances that characterize true 
communication in any culture” (Panetta, 2018, para 6). When attempting to communicate with 
students and families, it is helpful to remember that ELLs are not only learning the language but 
the cultural nuances as well, in order to make sense of the expressions they hear. In turn, the 
person called in to help facilitate communication should be familiar with the language and 
culture he or she is interpreting or translating for.  
Interpreters and Language Differences 
Many school districts have had to contract for services needed in the field of interpretations 
and translations, due to the increase in ELL learners and families with limited language 
acquisition. As educators attempting to communicate, it is best to use a translator of the specific 
dialect whenever possible, to avoid miscommunication. Although there are tests and guidelines 
that determine the qualifications of an interpreter, language differences can lead to 
misunderstandings as well. According to the Occupational Handbook posted on the website of 
the U.S. Bureau of Labor Statistics, interpreting and translating are different in that interpreters 
work with spoken communication, and translators work with written communication. Interpreter 
and translator duties include the following: 
➢ Convert concepts in the source language to equivalent concepts in the target language  
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➢ Compile information and technical terms into glossaries and terminology databases to be 
used in their oral renditions and translations  
➢ Speak, read, and write fluently in at least two languages, one of which is usually English  
➢ Relay the style and tone of the original language  
➢ Render spoken messages accurately, quickly, and clearly  
➢ Apply their cultural knowledge to render an accurate and meaningful interpretation or 
translation of the original message  
The handbook indicates that interpreters and translators typically need at least a bachelor’s 
degree, but that the most important requirement is to have native-level proficiency in English and 
at least one other language. Aside from taking a proficiency exam, formal training is generally 
not needed, unless working in the court or as a medical interpreter; those jobs require more job-
specific knowledge and language. Important qualities to have as an interpreter include listening 
and concentration skills, reading, speaking and writing skills in the languages in which they are 
communicating, cultural sensitivity, and interpersonal skills (Bureau of Labor Statistics, 2017). 
“The understanding of the cultural background of languages is what makes an interpretation 
complete. The language interpreter makes a difference in their work by bridging the gap between 
two individuals who may not share the same cultural background” (Atkinson, 2017, p.4).  
Being an interpreter is a difficult job with many challenges, due to the differences among 
different languages and dialects. Even within the same language, different words can convey 
different meanings depending on the region, and cultural expectations and nuances that 
accompany them can create discomfort or conflict if presented differently than intended. 
Atkinson (2017) explains that this the most challenging part of interpreting services; interpreters 
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feel that they have to prepare ahead of the translation. “The cultural background of the interpreter 
definitely impacts the way they understand the culture and translate” (p. 13). She also goes on to 
say that because of the differences in language, some words or phrases may not be interpreted at 
all. During interviews, when Atkins asked a Spanish and a Vietnamese interpreter, they 
responded that some words and phrases have two or more meanings, and depending on culture 
some phrases are too difficult to translate, even with a known meaning. Other interpreters shared 
experiences and difficulties, “...One of the interpreters mentioned that she has to use “usted” 
instead of “tu” when addressing older individuals because of respect. The first word is used as a 
sign of respect in countries like Mexico and Spain. However, in Uruguay, the word “usted” is 
used for strangers and not as a sign of respectfulness” (p. 11). In some cultures, as it is within the 
Latino community, some men will not speak to women about topics they consider sensitive and 
private issues. In some situations, being uncomfortable can lead to improper information or 
refusal of the interpretation. When dealing with men entrenched in these traditions, care should 
be taken to identify other men that can interpret, making the process as comfortable as possible 
for the client. At times, the conversation can become tense, if the client realizes that their 
message is not being conveyed as they intend. It is best for the interpreter and the client to check 
for understanding with each other before conveying the message if there is any question about 
accuracy. This researcher has interpreted for parents before, and if possible, attempts to get a 
sense of what the general message is before beginning direct translation with a third party.  
Cultural Misunderstandings 
Tradition, clothing, food, religion, to name a few differences between cultures, are what 
identify different people living in different regions around the world and within the United 
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States. When an ELL student arrives, we are aware that there are differences, some of these, such 
as language and country of origin, are readily known. As educators, we have been prepared to be 
sensitive to these obvious differences, usually sharing them during a carefully planned cultural 
unit. Cultural representations in circular and educational texts, however, may be biased to the 
elite, or may present inaccurate stereotypes of a particular group.  “Only some aspects of culture 
are presented, usually the standard and upper-class rendition of such, while others are ignored.” 
“...the curriculum fails to present the importance of variations within and among groups. One of 
the ways variation is excluded from school curricula is through simplification and generalization 
in the presentation of cultural groups.” (Perez & Guzman, 2002, p. 7.) If their culture is 
represented differently than they have experienced it, there are aspects of life and culture that 
ELLs may not share with their peers or educators. Some of these omissions include family 
composition, religious rituals, and educational values. As Allen (2007) states, “As tuned in as we 
may be to obvious cultural differences such as ethnicity, economic conditions, or language 
differences, we may not be sensitive to other aspects of culture” (p. 18). The only way to get to 
know ELLs and their families is to reach out, make time for meetings or visits, in order to make 
real and lasting connections. 
Working independently, expression through vocalization and dress, and sharing personal 
information (about work, school, family), are some of the cultural norms in the United States. 
Many Latino/Hispanic and other immigrant families are not accustomed to these norms and 
behaviors, and may find them to be intrusive or disrespectful. Children in Latino/Hispanic homes 
and schools learn to work together to accomplish chores, projects, or goals, because working 
together benefits the whole group. All schools require uniforms and many jobs as well, to 
equalize the environment and deter distractions from learning or working. Latinos/Hispanics do 
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not typically share personal and family details or information with outsiders, and most consider it 
rude and disrespectful to ask about job salaries or employment details. “...The discontinuities 
between home and school can result in miscommunication between teachers and children 
…children may fail in school because the social conditions required for participation are not 
those they have become accustomed to in their communities. (Delgado-Gaitan (1987), Phillips 
(1972) as cited in (Perez & Guzman, 2002, p. 13).  Learning about and teaching students and 
faculty about these differences, can improve school relationships with students and their families. 
Having conversations with family members, and embracing their cultural norms while explaining 
how some things are done differently in our culture, will help families adjust and build trust with 
educators and the school community. “Dialogue is the foundation of creating welcoming schools 
and family- child- teacher partnerships, especially when teachers and families do not share the 
same culture” (Allen, 2007, p. 79). 
Staff Perceptions, Assumptions and Bias 
Immigrant families that assimilate to the American culture quickly are more likely to 
receive positive responses from the dominant culture and the educational community.  “The 
closer a family’s social and cultural capital aligns with the values of the white middle class 
typical of most schools, the more likely these families (which include students and their parents) 
are able to successfully and favorably work with educators in their building or district” (Preller, 
2015, p. 7). As humans, we are vulnerable to bias; when educators are not familiar with the 
culture or values of their students, and do not have sufficient training in working with students 
learning a new language and culture, it is more difficult to be understanding of their needs. 
Educators need to be able to set aside their own personal bias or perceptions to ensure that they 
Understanding Cultural Differences Between Home and School for Latinos 
 
 27 
are creating a culturally diverse and nurturing environment for students. “...Schools play a role in 
perpetuation or changing what occurs in a classroom made up of children from backgrounds that 
differ from the implicit American classroom culture. How teachers organize learning 
environments in the classroom can either provide access to, or create barriers to, children’s 
learning.” (Perez & Guzman, 2002, p. 12).  It is the responsibility of the school to show empathy 
towards students and their families, in order to build relationships that will foster whole- family 
engagement and success.  “As such, it is crucial that teachers consider the background and 
perspective of their students’ parents, especially when it differs greatly from the teachers’ own” 
(Preller, 2015, p. 13). It may seem at times that parents shy away from being involved in their 
child’s education, but educators may not realize that they have inadvertently communicated that 
the parents’ assistance is unwanted at school, or that the parent is not capable enough to be part 
of their child’s educational decision-making. A simple gesture or comment can be 
misinterpreted, and deter parents from communicating important information, or getting more 
involved within the school community. “High context cultures rely heavily on communication 
and nonverbal cues. Latino and Asian cultures are considered high context because they build 
relationships slowly. Facial expressions and gestures are often used to communicate with others. 
People prefer to be close to one another. They are afraid of change. American culture are low 
context cultures. Communication is explicit, relationships begin and end quickly, and nonverbal 
cues are insignificant” (Atkinson, 2017, p. 14). When teachers misinterpret information received 
from parents, they can also limit communication.  “Teachers convey the negative impression that 
they falsely extract from the families and make it more difficult for multicultural parents to get 
involved” (O’Donoghue, 2014, p. 23). Immigrant families or first-generation parents may be 
thinking that it is the educator’s job to take the lead at school, therefore, may be coming across as 
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passive or as having a lack of interest in their child’s education. “As teachers, you must face up 
to your own misconceptions about “hard- to- reach” parents. According to Davies (1988), as 
cited in (Edwards, 2009), the flawed perceptions can include regarding poor families as deficient, 
seeing only their problems and not their strengths, and believing the problems of the families are 
through fault of their own.  
Parent Perceptions and Assumptions 
 When parents feel misunderstood, misrepresented or ignored by the school’s system, they 
are likely to limit communication with their child’s teacher and the school. “Parents of ELLs 
who do not understand how the school system functions in the United States, who may have 
limited literacy skills, and who in addition do not speak English, may feel a sense of insecurity or 
intimidation about their ability or inability to help their children academically” (Cruz, 2016, p. 
8). This is a major issue within some Latino communities, because they feel devalued by the 
American culture. Mexicans and Puerto Ricans, for example, have had a negative history with 
the United States; even when they are financially categorized as middle or upper class, and 
educated, many feel treated as second- class citizens. “There are differences among Latinos not 
only because they come from different countries, histories and national cultures, but also because 
of their historical relationships to the United States and distinct national groups.” “...the group 
perceptions of, and behaviors toward, schooling differ significantly.” (Perez & Guzman, 2002, p. 
15). Other immigrants from countries and cultures that have not felt oppressed by the United 
States are more likely to embrace the American culture, and at times, be willing to sacrifice their 
own.  “Immigrants, as opposed to the caste like minority, do not tend to act from an oppositional 
cultural frame of reference.” (Perez & Guzman, 2002, p. 11).   
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Some parents would like to be more involved in their child’s educational process and in 
the school community, but do not have the time on their schedule. They may feel that because of 
this, they are not able to contribute to or participate in educational decisions made for their child. 
“Many lower income parents, often work long hours or have multiple jobs. These facets of their 
life context can limit their ability to interact with teachers during regular school hours (Preller, 
2015, p. 16). It is up to schools and educators to provide alternate forms of communication and 
participation for parents unable to attend or respond during regular school hours.  
Developing Relationships with Parents 
 
Figure 1: Maslow’s Hierarchy of Needs 
As cited in Edwards, 2009, White-Clark and Decker (1996) used Maslow’s Hierarchy of 
Needs (1943) to summarize parent concerns and needs, and to suggest how staff could help 
support families’ needs (Edwards, 2009, p.76-77). Starting at the bottom, with physiological 
needs, parents’ biggest concerns include providing food, housing, and clothing for their children. 
Staff can support by establishing crisis intervention through the mental health team, who can 
help by providing information for emergency shelter, clothing donation centers, food pantries 
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and other community resources. After hurricane Maria, the Rochester, NY community came 
together with IBERO, a local Hispanic agency, to provide much needed support and supplies for 
new arrivals. Safety needs are another major concern, including finding and keeping a job, being 
healthy, and feeling secure and stable. Staff can use their relationships with students and parents 
to encourage families, make referrals to the mental health team to provide counseling and 
community mental health resources, and can encourage independence and self-advocacy. 
Socially, parents need to feel accepted, supported and included; staff can facilitate family 
activities and social events to develop school/family partnerships, and identify other programs 
and events within the community. “The evidence that has been shown throughout the research 
emphasizes that parents feel the need to be desired and valued when involved in their child’s 
academics” (O'Donoghue, 2014, p. 20). In the area of esteem or efficacy, parents may be 
concerned about being respected in their role due to language or educational limitations. If they 
are unfamiliar with the social and academic expectations, they may wonder if they are making 
the right choices in their children’s educational development. O’Donoghue (2014) states, “In 
addition to parental roles, parental efficacy can be severely impacted by the language and 
education barriers present in culturally diverse families” (p. 26). In helping parents and families 
feel part of the school family and their child’s educational journey, it is the responsibility of the 
school staff to provide positive feedback to parents and to share the successes of students. “Most 
parents want to be supportive of their children and to participate in their children’s educational 
success.” (Edwards, 2009, p. 17).  “...It is the school’s responsibility to figure out how to 
welcome parents into the educational process.” (Edwards, 2009, p. 17). Staff can encourage 
collaboration between home and school and parent involvement by finding alternative ways to 
incorporate parent feedback, such as home visits, phone calls or emails. Once parents feel that all 
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of these needs and concerns have been met they can focus on personal growth. They will be able 
to work on accomplishing their goals and reaching their maximum potential as parents and 
providers. Parents might feel more motivated to contribute more time and energy to the school 
program and to acquire or enhance skills needed to accomplish their family’s goals. Staff can 
help parents set social and academic goals, develop areas of interest within the program, and 
encourage volunteering by highlighting parent contributions (Edwards, 2009). “The role of 
educational programs in helping students develop pride in who they are as well as improving 
their academic skills is critical to developing alternative social relations between groups and a 
better world for all” (Perez & Guzman, 2002, p. 15). 
Edwards (2009) gives some suggestions for improving relationships between home and school 
for ELLs:    
Creating a welcoming environment: 
➢ Create Welcome signs or banners in various languages, including all the ones spoken by 
students and families 
➢ Create eye catching bulletin boards with important information, include one specifically 
for parents 
➢ Create a “what we learned” story books for students to read to families 
➢ Create a parent school-climate assessment survey 
➢ Post school mission statement, and encourage parents and students to create vision 
statements 
➢ Arrange for traveling friends, where students check out characters and their books, and 
parents share the book and an activity with the class 
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➢ Host author teas, when parents are invited to listen to research projects and written work 
by student 
➢ Form a parent focus group, for parents to voice opinions on different issues 
Classroom and Parent contracts:  
➢ Parent and student should sign classroom contracts.  
➢ Contracts should be posted in the classroom,  
➢ The teacher should explain what happens if the contract is broken: a warning given and 
an explanation of the section of contract broken, the teacher will ask the parent to discuss 
the contract and the student will have to complete an assignment (Edwards, 2009).  
Bridging the Communication Gap 
 Learning the language, or having bilingual staff or volunteers available is the most 
immediate way to start communicating and forming relationships with parents. Other ideas 
include creating a bilingual web page for the classroom, scheduling meetings and phone calls 
with interpreters, and translating welcome and monthly newsletters for parents. “Teachers with a 
higher sense of self–efficacy tend to actively communicate and collaborate with parents, such as 
making regular phone calls, scheduling more frequent conferences, and having more parent 
volunteers in the classroom” (Preller, 2015, p.18).  
Edwards (2009) suggestions for better home and school relationships also include:  
Parent meetings and phone calls:  
➢ Parents become knowledgeable of the school curriculum 
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➢ Parents share information about struggles and progress concerning their child 
➢ Educators, parents, and students share pride and enjoyment in student success 
➢ Scheduled phone calls keep an open line of communication 
➢ Educators should keep a communication log to refer back to or to show communication 
attempts 
“Parent meetings establish a predictable structure for parents to communicate information about 
how their child is responding to instruction in school” (Edwards, 2009, p. 69).  
Classroom web page: 
➢ Parents will get to know a bit of your personality and teaching style 
➢ Students and parents can access lessons and assignments and instructions when missed 
due to absence 
➢ Parents and educators can easily communicate questions or concerns  
Having a bilingual classroom web page is a great way for parents to feel connected to the 
classroom, even if their schedule makes it difficult for them to attend meetings and events during 
school hours.  
Invite Community leaders:  
➢ Create wanted posters for community Guest-Expert days 
➢ Invite parents to visit and share their expertise within an area of their culture with 
students. 
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When we invite respected community members and the families of students, to show their 
abilities and skills, we teach students that their community and their members are important 
contributors to society. Parents and community members also feel valued, increasing the rapport, 
communication and relationship between home and school (Edwards, 2009).  
Chapter 3: Product Description and Application 
Introduction 
 Research has shown that bilinguals and multilinguals are becoming the majority in the 
world, “Bilinguals are present in every country of the world, in every social class and in all age 
groups. Numerically, bilinguals and multilinguals are the majority in the world: it is estimated 
that they constitute between half and two thirds of the world’s population.” (Baker, 2011, p. 66). 
With this information in mind, and being aware of the diversity within many of our classrooms, 
it is safe to assume that educators should be prepared and trained to work with this population of 
students and their families. Within Monroe #1 BOCES, there is not a large number of students 
identified as needing ELL services, but there is a growing number of minority and second -
generation immigrant students whose families have little or no English language acquisition. 
This limited English ability makes it difficult for educators and families to communicate, leaving 
both parties at a loss when it comes to creating a partnership in the student’s education. The 
professional development presentation, educator’s guide, and quick reference brochure, will help 
educators understand the differences and needs of the ELL population. The professional 
development and resources will present suggestions on how to improve communication and 
parent engagement.  
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Professional Development PowerPoint  
Communication Barriers  
With the goal in mind of having participants experience what ELL families do, the 
facilitator will begin the Professional Development (PD) by greeting everyone and introducing 
herself in Spanish. Afterwards, participants will be given the opportunity to share their initial 
feelings and thoughts on attempting to understand the introduction. The goals of the professional 
development (PD)will be shared next, they include identifying and learning the following: 
 common differences in language and cultural expectations 
 assumptions, perceptions and biases to be aware of 
 resources available through Monroe #1 BOCES 
After sharing the goals for the PD, the facilitator will ask everyone to introduce themselves, in 
English. Once everyone has introduced themselves, a couple of videos will be shown, one will 
depict what foreign languages sound like to non-speakers, and the other will demonstrate how 
two people speaking different languages work to build a Lego set together. The goal of these 
videos is to present a non-native’s view of what foreign languages sound like, and to show the 
realities that ELLs go through when attempting to communicate and complete tasks with limited 
knowledge and understanding of the language. In the second video, it should be noted, that body 
language and gestures play the biggest role in the minimal amount of success had. After viewing 
the videos, participants will be asked to share some of the communication barriers they noticed, 
and how successful, or not, they feel that the subjects in the second video were in reaching their 
goal. Once participants have shared their thoughts on communication barriers, the facilitator will 
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share some common barriers that ELL families face when interacting with educators and the 
school.  
Perceptions, Assumptions and Bias 
 As an introduction to this section, the facilitator will have three pieces of chart paper 
taped to three sides of the room, and markers available for attendees to write. On one chart paper, 
educators will be asked to write their thoughts and feelings on when parents do not communicate 
or respond to teacher notes, calls or emails. On the second, educators will share their thoughts or 
reactions on when parents do show up or call, and become animated, loud or use hand gestures 
when they communicate. On the third chart paper, educators will share their thoughts and 
feelings on when parents do not attend school events or scheduled meetings, such as open house, 
choir concerts or parent/teacher conferences.  
 Once attendees have read some of the comments and thoughts on each chart paper, the 
facilitator will share some facts and research on why many ELL families do not show up for 
activities and meetings at school. The facilitator will also share some common cultural body 
language misunderstandings, and how educators can be more accepting or understanding of these 
cultural differences.  A video on Latino gestures will help attendees visualize some of the most 
common Latino gestures, and a physical activity, during which participants will identify a 
partner’s “personal bubble” comfort zone, will help educators realize how body language and 
distance can cause comfort for some or stress for others. Partners will discuss their feelings and 
thoughts on the activity, and some participants will be asked to share with the group. Once 
everyone has settled, the facilitator will share the “Cultural Iceberg”, a visual demonstrating the 
Understanding Cultural Differences Between Home and School for Latinos 
 
 37 
obvious things we notice when encountering ELLs, and the many things we do not know, unless 
we form relationships and get to know the families at a deeper level.  
Bridging the Communication Gap  
 The facilitator will tell the educators that there are ways to engage and make ELLs 
families feel welcome in their children’s schools, even when educators are not familiar with their 
culture or language. According to Wassell, Hawrylak and Scantlebury (2017), their analysis of 
educators revealed that teachers recognize the barriers to family involvement in their child’s 
education, but still maintain that the families are the ones responsible for communicating more 
and helping students understand assignments. It is imperative that educators recognize their roles 
in the communication process. The burden is on the school and educators to create a welcoming 
environment for families. Some of the suggestions for including ELL families in the school 
community include: 
• Sending monthly newsletters home 
 
•  Visiting and participating in cultural community events 
 
• Inviting parents to lead classroom and school activities 
 
• Making home visits 
 
• Communicating both positive and concerning information using a translator or 
interpreter, by email or phone call 
 
• Forming parent focus groups 
 
• Inviting parents for student led activities or presentations  
 
When parents feel that the school/teachers validate their experiences and want to understand 
their family values, they will open up to educators and join the school family.  
Understanding Cultural Differences Between Home and School for Latinos 
 
 38 
 
 
Resources Available 
 The last part of the PD includes some resources available to the educators within Monroe 
#1 BOCES. The program’s website includes a page where districts and educators can request to 
have documents translated, or schedule for an interpreter to make a phone call or attend a 
meeting. Ten days’ notice is requested to fulfill the request; therefore, it is recommended that 
documents needing translation, phone calls or meetings are planned in advance. This resource 
helps when scheduling conferences, Committee on Special Education (CSE) meetings, and 
scheduled phone calls. 
 
The facilitator will share resources for educators wanting to learn the basics in Spanish, 
whether to enrich their own language or better understand and communicate with families, Mrs. 
Witkowski, a Spanish language teacher, has created a page for the BOCES #1 website. Educators 
will find the books and resources she uses with students, along with review activities and games. 
Included are many links to other sites that will review basic vocabulary, salutations, days of the 
week, colors and more. Babbel is another resource that teachers can use to learn basic 
conversational skills in Spanish, that can help when they greet parents over the phone or in 
person.  
 
Monroe #1 BOCES offers PDs geared towards teachers working with ELLs. The workshops 
include some of the following topics: Developing an IEP for English Language Learners with 
Special Needs and Distinguishing Language Difference vs. Disability. As teachers take more PDs 
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that educate them on proven strategies for working with ELLs and their families, they will 
become more comfortable with student families, and become better advocates for their students.  
 
At the end of the presentation, the facilitator will ask participants if they have any questions 
or comments regarding the presentation. As a final “exit ticket” activity, participants will share 
an “aha” moment, and what strategy they will use and add to their toolbox of ELL family 
communication.  
Educator Guide and Quick Reference Sheet 
Participants will receive an Educator’s Guide: Understanding Cultural Differences Between 
Home and School for ELL Families. This guide is a summary of the main points presented in the 
PD. It includes differences in languages and cultural expectations, assumptions and biases to be 
aware of, and ideas and suggestions for creating a welcoming school environment for ELL 
families. The guide also includes resources available for educators through the BOCES web site, 
and the web site to a free application for learning basic Spanish communication skills. This guide 
is a great reference tool for educators that have taken the initial training, and wish to refresh their 
memory or access any of the resources. A mini tri-fold brochure will also be given to 
participants, as a quick reference guide with the same information, to review and share with 
other staff in an easy access format.  
Intended Outcome 
The presentation and guide were created to address the main concerns of educators within 
Monroe #1 BOCES, brought to the researcher’s attention by way of a survey. Fifty-nine percent 
of BOCES educators surveyed feel that the lack of communication between ELL families and 
school is of major concern. The researcher attempted to respond to this concern by investigating 
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the reasons for the lack of communication. The results indicate that many families feel unwelcome 
by the American culture dominance in school personnel and its environment, therefore resulting 
in the feeling of isolation and rejection for families. Other issues, such as parents’ limitations with 
the English language, and limited time and access to the school are factors in limiting 
communication and collaboration with educators; seventy-five percent of educators surveyed 
agreed that language barriers can be a frustrating deterrent to family/school communication. This 
researcher attempted to address the language barrier by sharing resources for translations and 
interpreters, and by sharing free applications and web sites that teach basic Spanish skills.  
The intended outcome of this professional development is to address the major communication 
concerns for educators, concerning ELL families. Research based suggestions should help 
educators get started on building better family communication skills, and resources available 
through BOCES will help close the communication gap.  
The professional development (PD) for educators is meant to be taken during a half-day 
session; the content and activities can be covered in about three hours. 
Chapter 4 
Introduction 
The initial question in this researcher’s quest to better understand the relationship 
between ELL families and educators was: what are the major obstacles preventing ELL families 
from communicating with teachers, and being more involved in their child’s education? As a 
para educator then a lead educator, this researcher has often called parents on behalf of other 
teachers and formed relationships with parents of students she has never taught. How could 
teachers form their own relationships with ELL parents, even without a common language? 
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Conclusions 
 One of the takeaways from this research included learning the ways in which language 
differences can isolate families of ELLs or cause discomfort for teachers, causing educators to 
minimize communication with families. Finding resources within the researcher’s school 
community was crucial in informing educators of possible solutions to this issue. 
Miscommunication and misunderstandings due to language and cultural differences can isolate 
families and affect teacher morale, just as assumptions and bias can lead educators to believe that 
ELL families do not want to be included within the school community. Research on the topic of 
cultural differences provided possible reasons for bias and assumptions, cautioning educators 
that although everyone has bias based on assumptions, educators are required to set personal bias 
aside, in order to provide the best services and education to ELLs and their families. This 
researcher obtained resources to assist with translations and interpretations, and the option of 
learning a second language to help educators better communicate with ELL families. 
Implications for Teaching  
 Learning the reasons for the lack of communication, and possible solutions to help bridge 
the communication gap helped this researcher and will help other educators in many ways. When 
parents and teachers communicate, children are more likely to achieve the academic goals and 
behavioral expectations of the school. Parents feel that they are part of a very important 
educational journey with their children, and feel more comfortable asking questions regarding 
homework or the curriculum. Teachers benefit by sharing and using strategies that students are 
familiar with at home, and students benefit because parents and educators are on the same page, 
setting goals to help students achieve their best potential. “Parents are one available but untapped 
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and undirected resource that teachers can mobilize to help more children master and maintain 
needed skills for school, but this requires teachers’ leadership in organizing, evaluating, and 
continually building their parent involvement practices” (Epstein, 2001, p. 233). 
Limitations  
 Information on the many differences in communication within the same language was 
difficult to find. This researcher would have liked to find reports, research and data on the effects 
of using the wrong dialect when interpreting within the same language. There are videos that 
depict the humorous side of the different meanings between Spanish words or phrases from 
Spain and Mexico, or Puerto Rico and Chile, for example. These videos can be educational, but 
are not backed by research in the effects they might have between interpreters and clients. It 
would be useful to learn about any negative or positive outcomes and their effects within 
different situations.  
Final Thoughts 
 With the yearly increase of ELLs in classrooms, educators must prepare and learn 
strategies for working with them and communicating with their families. Although resources can 
be scarce, there are valuable resources available through local cooperatives, schools and districts. 
Once educators are aware of services available to facilitate communication, it is their 
responsibility to use them in order to achieve a better relationship with students and families. 
Professional development is crucial to the success of educators’ relationships with their students’ 
families. Teachers can learn to recognize their own bias, learn positive facts about others’ 
cultures and views on education, and learn about the available resources within their schools. In 
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the end, educators are the ones responsible for reaching out and engaging ELL families, and 
including them in their school community.  
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*Answers to this question were written, and will be found after survey question #10 
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Survey Data Question #9: Written Responses  
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